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\_Social Cognitive Theory Employing a descriptive-correlational design,

data were collected from 40 student teachers
at the University of Baguio during the 2024-2025 academic cycle. Structured
surveys quantified classroom stressors, levels of teacher flexibility, and perceived
instructional outcomes, while path analysis tested the mediation framework.
Results reveal that adaptability (B = 0.760) is the strongest direct predictor of
teaching success, while support systems (f = 0.429) significantly mediate this
relationship, converting resilience into professional competence. Grounded in

systems in strengthening teaching competence.
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Social Cognitive Theory and Constructivism, the findings show that teaching
competence emerges from the interaction of personal agency and institutional
support. Beyond statistical validation, the findings highlight practical
implications: mentorship, peer collaboration, and institutional resources are
critical in stabilizing student teachers’ performance during high-pressure
instructional moments. The study’s novelty lies in empirically validating a Partial
Mediation Model, offering a replicable framework for teacher education research.
It concludes that formalizing “adaptability scaffolding” within Teacher Education
Institutions (TEls) can enhance resilience and instructional effectiveness,
contributing to more competent and adaptable educators.

INTRODUCTION

The 2030 Agenda for Sustainable Development highlights the necessity
of increasing the supply of qualified teachers globally to ensure inclusive and
equitable learning opportunities. Recent scholarship emphasizes a two-way
mentorship model focusing on next-generation core competencies, including
career development, psychosocial support, and role modeling (Chen &
Chai, 2023). Furthermore, the increasing integration of blended learning in
educational institutions has transformed teaching practices worldwide, with
studies demonstrating that learning communities are a crucial outcome of
blended learning environments (Villanueva et al., 2023). The significance of
socioemotional competencies among educators has also been highlighted, as these
skills enable teachers to manage classroom environments effectively and reduce
emotional exhaustion. Systematic reviews have found that interventions aimed
at enhancing teachers’ personal competencies contribute to job satisfaction,
emotional management, and stress reduction, ultimately benefiting students’
learning experiences (Molina et al., 2024). Moreover, ongoing professional
development and training programs have been linked to improved teaching
performance, underscoring the necessity of continuous education for educators
(Ramanan et al., 2024).

Teacher adaptability has long been recognized as a critical determinant
of teaching effectiveness, particularly in contexts where diverse learners and
unpredictable classroom challenges are present. Global scholarship highlights
adaptability as a multidimensional construct encompassing cognitive flexibility,
emotional resilience, and instructional creativity (Kluve et al., 2017). Systematic
reviews and meta-analyses confirm that adaptive, student-centered teaching
improves student achievement, while gaps in program fidelity versus adaptation
remain a challenge in social-emotional learning (SEL) contexts (Campbell,
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2019). These reviews strengthen the empirical foundation of the present study’s
mediation model by demonstrating that adaptability is both a predictor of
performance and a mechanism requiring institutional support.

The structural transformation of the Philippine education system, primarily
through the K-12 mandate, has fundamentally altered the expectations for
teacher readiness and institutional flexibility. Research suggests that the success
of this transition depends heavily on curriculum alignment and the continuous
professional upskilling of educators (Acosta & Acosta, 2017). While the
adoption of blended learning models is relatively recent in the local context, it
has introduced significant hurdles related to digital equity, instructional design,
and collaborative execution (Alvarez, 2020). These systemic barriers highlight an
urgent need for targeted faculty interventions to ensure that modern learning
modalities remain effective rather than merely performative.

To standardize these requirements, the Commission on Higher Education
(CHED) established rigorous benchmarks through CMO No. 74 and 75 (s.
2017). These policies move away from traditional rote-learning and instead
prioritize a competency-based framework tailored for 21st-century Philippine
teacher education. Complementing this, Joint Memorandum No. 1 (s. 2021)
emphasizes that experiential learning—specifically field studies and teaching
internships—is the primary vehicle for developing professional expertise. Within
this policy-driven environment, adaptability is no longer just a soft skill; it is
a fundamental requirement for navigating the complexities of heterogeneous
classrooms.

Within the ASEAN region, initiatives by the Southeast Asian Ministers
of Education Organization (SEAMEO) have underscored the importance of
adaptability and mentorship in teacher education. The Southeast Asian Teacher
Education Programme (SEA-TEP), implemented across Thailand, Malaysia,
and Indonesia, highlights competency-based frameworks that emphasize
resilience and institutional support for novice teachers (SEAMEO STEM-ED,
2023; SEAMEO Secretariat, 2025). These regional reforms demonstrate that
adaptability is not only a Philippine or global concern but a shared challenge
across Southeast Asia, strengthening the relevance of this study within the
ASEAN educational context (Media OutReach Newswire, 2025).

Initiatives by the Southeast Asian Ministers of Education Organization
(SEAMEO) further underscore the importance of adaptability and mentorship
in teacher education. The Southeast Asian Teacher Education Programme
(SEA-TEP), implemented across Thailand, Malaysia, and Indonesia, highlights
competency-based frameworks that emphasize resilience and institutional support
for novice teachers (SEAMEO STEM-ED, 2023; SEAMEQO Secretariat, 2025).
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These regional reforms demonstrate that adaptability is a shared challenge across
Southeast Asia, strengthening the relevance of this study within the ASEAN
educational context (Media OutReach Newswire, 2025).

Despite these developments, few empirical studies in ASEAN have formally
tested mediation frameworks that explain how institutional support translates
adaptability into measurable teaching outcomes. This gap underscores the
novelty of the present research, which validates a Partial Mediation Model
among pre-service teachers in the Philippines. By situating findings within both
global systematic reviews and ASEAN-based reforms, the study contributes to a
more comprehensive understanding of adaptability as a cornerstone of teacher
education.

The modern educational landscape increasingly demands that educators
possess high levels of socioemotional maturity (Munda, 2021). This domain
is critical because these competencies dictate a teacher’s capacity to maintain
classroom order and mitigate the risks of professional burnout (Tarraya, 2023).
Recent systematic reviews suggest that when pre-service teachers focus on their
personal emotional regulation, they report higher job satisfaction and lower
stress levels, which creates a more stable learning environment for their students
(Origenes et al., 2024). Within the Philippine context, particularly in regions
like Cagayan de Oro, classroom management has been identified as a definitive
factor in the success of novice teachers, necessitating the creation of school-based
mentorship systems to support these foundational skills (Felisilda et al., 2024).

Managing a diverse classroom often leads to “pedagogical disequilibrium,” a
state where existing instructional strategies are challenged by disruptive behaviors
or the complex needs of learners. Addressing these challenges requires more than
just content knowledge; it requires the ability to differentiate instruction in real-
time. Scholars highlight that instructional competence is inextricably linked to
how well a teacher can observe, reflect, and pivot when their original lesson plan
encounters resistance. By viewing classroom management through a constructivist
lens, these daily hurdles are reimagined as essential experiences that allow student
teachers to build more sophisticated and resilient teaching schemas.

Despite the identification of these challenges, a gap remains in empirical
work specifically linking these adaptability levels to measurable teaching
performance through a mediation framework among pre-service teachers in the
regional context. This study addresses that gap by exploring how student teachers
navigate diverse settings and how their flexibility, facilitated by institutional
support, influences their overall instructional effectiveness.

Studies on teacher education have emphasized the role of instructional
competence in improving educational outcomes. Investigations into novice
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teachers’ experiences indicate thatstructured mentorship and professional learning
communities are key in enhancing adaptability and job satisfaction (Felisilda etal.,
2024). By addressing these factors holistically, including continuous professional
development and structured training programs, institutions can significantly
improve teaching competence and, ultimately, student learning outcomes.

FRAMEWORK

This research is anchored in two complementary educational philosophies
that explain how student teachers transition from theory to practice: Social
Cogpnitive Theory and Constructivism.

Social Cognitive Theory (SCT). As conceptualized by Albert Bandura, SCT
posits that professional growth is the result of reciprocal determinism, where
internal personal factors, the external environment, and behavioral outcomes are
constantly in flux. In this study, Adaprability represents the internal personal
factor rooted in self-efficacy. When student teachers believe in their capacity to
pivot their pedagogical strategies, they are not merely reacting to stress; they
are demonstrating a proactive agency that drives them to seek out institutional
resources. This theoretical link justifies Path A of the model, where higher internal
adaptability leads to more effective utilization of the university’s support systems.

Constructivism. Drawing from Jean Piaget’s work, this study views learning
as a continuous cycle of resolving pedagogical disequilibrium. For a student
teacher, a diverse and challenging classroom environment serves as the catalyst
for this state of imbalance. To regain professional equilibrium and build robust
teaching schemas, the educator requires external “scaffolding”—a concept realized
here through Support Systems. This justifies Path B of our framework: while
internal resilience (X) is the engine of change, support systems (M) provide the
active, stabilizing structure required to translate that potential into measurable
Teaching Performance (Y).

The conceptual architecture of this study transitions from a simple linear
correlation to a dynamic Mediation Model. This framework is designed to
illustrate how the internal psychological resource of Adaptability (Independent
Variable) is translated into professional Teaching Performance (Dependent
Variable) through the external mechanism of Support Systems (Mediator).

As illustrated in Figure 1, the framework is defined by three distinct
pathways: (1) The Direct Effect (Path ¢’): This represents the intrinsic link
between an educator’s flexibility and their instructional success. It posits that a
student teacher’s personal agency and cognitive agility allow them to maintain
performance standards despite classroom stressors. (2) The Predictive Path to
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Support (Path a): This path suggests that adaprtability is a prerequisite for resource
utilization. Student teachers with higher adaptability are hypothesized to be more
proactive in seeking mentorship and institutional scaffolding, viewing these
as strategic assets rather than signs of weakness. (3) The Mediating Influence
(Path b): This path captures the “scaffolding” effect of the University of Baguio’s
institutional resources. It explores how these external supports stabilize the
student teacher’s growth, effectively acting as a conduit that amplifies the impact
of their personal adaptability on their final performance.

By adopting this mediation-centric approach, the framework moves beyond
observing whart student teachers achieve and focuses on how they achieve it. It
treats Support Systems not as a background variable, but as a critical intervening
force that resolves “pedagogical disequilibrium.” This conceptualization aligns
with the reviewer’s request for a formal statistical path analysis, providing a
rigorous roadmap for the subsequent regression testing.

Figure 1

Conceptual Framework llustrating the Mediation Model, Showing Path A
(Adaptability —  Support Systems), Path B (Support Systems — leaching
Performance), and Path C’ (Direct Effect of Adaptability on Teaching Performance)
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OBJECTIVES OF THE STUDY

This study aims to explore the challenges faced by student teachers and
evaluate their adaptability in diverse classroom settings to enhance their teaching
competence. Specifically, itseeks to (1) determine the frequency and level of severity
of challenges experienced by student teachers in diverse classroom environments,
(2) assess the level of adaprability and teaching performance of student teachers
during their student teaching, (3) examine the significant relationship between
student teachers’ adaptability and their teaching performance, and (4) evaluate
the extent to which support systems and resources mediate the relationship
between student teachers” adaprability and their teaching performance.

METHODOLOGY

This study employed a quantitative descriptive-correlational design,
adopting a Path-Analytical Framework to examine the causal links between
teacher adaptability and performance. Path analysis was chosen because it allows
the decomposition of effects into direct and indirect pathways, providing a
more rigorous test of mediation compared to simple correlation. This approach
is particularly appropriate for the study’s aim of validating a Partial Mediation
Model, as it clarifies not only whether adaptability predicts performance, but
also how support systems function as the mechanism that strengthens this
relationship.

The study involved a purposive sample of 40 student teachers enrolled during
the 2024-2025 academic year at the University of Baguio. These participants were
selected based on their active involvement in field study and teaching internships,
ensuring sufficient exposure to classroom challenges and institutional support
systems. While this sample size is suitable for exploratory mediation testing, it is
acknowledged as a limitation. The relatively small number of participants may
restrict the generalizability of findings beyond the local institutional context.
Future studies with larger and more diverse samples across multiple Teacher
Education Institutions (TEls) in the ASEAN region are recommended to validate
and extend the model.

Data were collected through a structured survey questionnaire consisting
of closed-ended and Likert-scale items. Adaptability items (flexibility, problem-
solving, emotional resilience) were derived from Social Cognitive Theory’s
self-efficacy model, while performance indicators (instructional delivery,
classroom climate, feedback provision) were informed by Constructivist
pedagogical standards. Reliability testing with a pilot group of 30 respondents
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demonstrated excellent internal consistency (Cronbach’s alpha = 0.940). The
survey incorporated three psychometrically validated scales adapted for the local
context: the Classroom Challenge Scale, the Teacher Adaptability Scale, and the
Teaching Performance Inventory. All instruments were distributed digitally, with
informed consent secured prior to participation.

To address the complexity of the research framework, data were analyzed using
IBM SPSS Statistics (Version 26). Beyond simple Pearson’s r, a formal mediation
analysis was conducted using regression-based path analysis. First, Adaptability
(X) was regressed on Support Systems (M) to establish Path a. Second, Support
Systems (M) were regressed on Teaching Performance (Y) while controlling for
Adaprability to establish Path b. The PROCESS Macro (Model 4) developed by
Andrew Hayes was employed to calculate indirect effects, with significance tested
through bootstrapping (5,000 resamples). Mediation was confirmed if the 95%
Bias-Corrected Confidence Interval (BCCI) did not contain zero.

Ethical approval was obtained from the University of Baguio’s ethics review
board. Participants were informed of the study’s purpose, procedures, voluntary
nature, confidentiality assurances, and their right to withdraw at any tme.
Informed consent was secured prior to participation, and data were stored
securely with restricted access. This streamlined protocol ensured compliance
with institutional and international ethical standards.

The researchers complied fully with the ethical considerations of a research
study, particularly with the use of Al in enhancing the grammar and readability
of the study.

RESULTS AND DISCUSSION

This section presents the findings regarding the challenges, adaptability,
and teaching performance of student teachers, interpreted through a formal
mediation framework. This analysis identifies the active pathways through
which Adaptability (X) is operationalized into Teaching Performance (Y) via the
mediating mechanism of Support Systems (M).

The Contextual Trigger: Pedagogical Disequilibrium. To understand the
mediation process, it is first necessary to establish the environmental stressors
that necessitate adaptability and support. As shown in Table 1, student teachers
frequently encounter “pedagogical disequilibrium,” with an overall mean
frequency of 3.06 (“often”) and a severity score of 2.63 (“challenging”).
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Table 1
Frequency and Severity of Classroom Challenges, Highlighting Special Needs and
Differentiated Instruction as the Most Pressing Issues

Challenges Frequency Severity

M sd VE M Sd VE

1. Managing disruptive student behavior ~ 3.08  0.94 (@) 293 0.83 C

2. Engaging all students in learning 3.23  0.95 (@) 2,55  1.01 C
activities

3. Differentiating instruction for diverse 3.25  0.87 (@) 2.73  0.88 C
learning needs

4. Adapting to students with special needs  3.30  0.79 A 3.03 0.83 C

5. Addressing the needs of students with 2.98  1.05 (@) 2,58  1.01 C
different cultural backgrounds

6. Communicating with the class adviseror 2.88  1.07 (@) 2.08  1.00 SC
subject teacher student’s concern

7. Adjusting instructional material to meet 3.26  0.85 O 2.70 1.04 C
the needs of diverse classes

8. Managing time effectively to cover all 3.08  0.89 (@) 2.65 0.89 C
subject content

9. Conditioning the class for active 3.13  0.88 (@) 2.68 097 C
participation

10. Dealing with a lack of instructional 2.45  1.06 S 2.48  1.06 sC
materials

11. Providing varied examples to broaden 3.05  0.92 (@) 250 093 SC
understanding from different cultural
perspectives

OVERALL 3.06  0.66 O 263 0.73 C

Note. M = mean. sd = standard deviation. VE = verbal equivalent. A = always. O = often.

S = sometimes. C = challenging. SC = slightly challenging.

As shown in Table 1, adapting to students with special needs emerged as the
most frequent and challenging issue. This finding underscores the urgent need for
targeted training in inclusive education, as student teachers consistently struggle
with differentiated instruction and resource adjustments. These challenges
highlight the importance of institutional scaffolding to stabilize performance in
diverse classrooms.

Student teachers frequently encounter “pedagogical disequilibrium,”
with an overall mean frequency of 3.06 (“often”) and a severity score of
2.63 (“challenging”). These challenges are not merely obstacles; they are the
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environmental stressors that activate the student teacher’s need for both internal
adaptability and external support. According to Constructivist theory, this state
of disequilibrium is the catalyst that forces the student teacher to bridge the gap
between theory and practice through the mediation of support systems. This
necessitates the mediating role of support systems to translate adaptability into
performance.

Notably, adapting to students with special needs was identified as the most
frequently experienced challenge (M = 3.30, SD = 0.79) with a considerable
difficulty rating (M = 3.03, SD = 0.83). Other frequently noted challenges include
differentiating instruction for diverse learning needs and adjusting instructional
materials, consistent with findings by Canuto et al. (2024), who emphasized
the multifaceted demands on teachers in heterogeneous classrooms. These results
indicate a high level of “classroom disequilibrium,” which serves as the context
for the mediation model.

This aligns with Social Cognitive Theory’s (SCT) perspective that student
teachers encounter complex environmental factors that require significant
cognitive and behavioral adjustments, where student teachers’ self-efficacy
beliefs—their confidence in their own abilities—play a vital role in managing
these difficulties (Bandura, 1986; Klassen & Chiu, 2010). The moderate to high
frequency and severity suggest that student teachers are consistently exposed
to real-life classroom complexities, fostering experiential learning as Piagets
Constructivism theory highlights. These experiences become essential inputs for
reflection and the construction of adaptive teaching competencies.

This study’s unique contribution lies in empirically validating a Partial
Mediation Model. Unlike prior research that only established correlations, this
work demonstrates how support systems actively mediate the link between
adaptability and teaching performance. This statistical validation advances
teacher education research by offering a replicable framework for future studies.

Furthermore, the frequency of issues such as managing disruptive behavior
(M = 3.08) and student engagement (M = 3.23) supports Molina et al.’s (2024)
findings that socioemotional skills, including classroom management, are critical
challenges affecting teacher effectiveness and well-being. The relatively lower
frequency of challenges related to lack of instructional materials (M = 2.45) still
underscores resource limitations prevalent in many educational settings (Alvarez,
2020).

While the mediation model provides valuable insights, the study’s
methodological limitations must be acknowledged. The small sample size, drawn
from asingle institution, restricts generalizability across broader contexts. Reliance
on self-reported measures may also introduce social desirability bias, potentially
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inflating adaprability and performance ratings. Future research should employ
larger, multi-institutional samples and triangulate survey data with classroom
observations to strengthen validity.

Opverall, this table highlights the pressing need for targeted professional
development focusing on differentated instruction, classroom management,
and cultural responsiveness, supporting policies by CHED (2017) and DepEd
(2021) emphasizing competency-based teacher education.

When triggered by these challenges, student teachers demonstrated
a sufficient level of adaprabilicy (M = 3.15, SD = 0.49), particularly in their
willingness to try new strategies (M = 3.63) and resourcefulness (M = 3.38). This
internal flexibility directly correlates with their perceived teaching performance,
which was rated strongly (M = 3.33, SD = 0.53), especially in areas of student
motivation (M = 3.48).

Table 2
Adaptability Levels of Student Teachers, Emphasizing Strengths in Trying New
Strategies and Resourcefulness

Statements on Adaptability M sd VE
1. I can easily adjust my teaching methods to fit different 2.98  0.66 SA
learning needs.
2. I am open to trying new teaching strategies and approaches.  3.63  0.63 ~ GA
3. I can easily adjust to changes in the classroom environment.  2.98  0.66 SA
4. I am able to adjust my teaching according to feedbacks. 325  0.74 SA
5. I can handle diverse learners. 2.83  0.68 SA
6. I can adjust my examples to the current needs of the students.  3.20  0.69 SA
7. I can find alternative solutions to unexpected problems. 2.88  0.56 SA
8. I remain calm even when faced with stressful situations. 325 067  SA
9. I can be resourceful with my instructional materials. 338  0.63 GA
10. I am skilled at personalizing my instruction to meet the 3.15  0.70 SA

unique needs of each student.

OVERALL 3.15  0.49 SA
Note. M = mean. sd = standard deviation. VE = verbal equivalent. GA = great adaptability.

SA = sufficient adaptability.

Table 2 indicates that student teachers are most adaptable when experimenting
with new strategies and being resourceful with instructional materials. These
strengths suggest that adaptability is not passive but proactive, aligning with
Social Cognitive Theory’s emphasis on self-efficacy. However, lower ratings in
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handling diverse learners reveal areas where support systems must intervene to
translate adaptability into competence

Also, the table shows that the student teachers reported sufficient adaprability
overall (M = 3.15, SD = 0.49), indicating they generally perceive themselves
as capable of adjusting teaching approaches to meet diverse classroom needs.
Notably, the highest adaptability scores were for willingness to try new teaching
approaches (M = 3.63) and resourcefulness with instructional materials (M =
3.38).

This reinforces the SCT view of adaptability as a function of self-efficacy;
adaptable student teachers better regulate cognitive and emotional responses
when faced with classroom challenges (Munda, 2021). These adaptive skills
strongly correlate with effective management and delivery (Felisilda et al.,
2024). The moderate adaptability scores suggest some room for improvement,
especially in aspects like handling diverse learners (M = 2.83) and finding
alternative solutions (M = 2.88), hinting at the need for enhanced mentoring and
professional development to boost flexibility and problem-solving skills (Chen &
Chai, 2023).

Therefore, this table underscores the importance of institutional support
systems and continuous training to deepen adaptability competencies, critical for
succeeding in today’s diverse classrooms.

Table 3

Level of Teaching Performance of Student Teachers in Their Student Teaching
Statements on Teaching Performance M sd VE

1. I can discuss the lesson with concrete examples to my students. 325  0.74 A

2.1 can create a classroom environment conducive to learning. 3.33  0.66 SA

3. I can motivate my students to actively participate in classroom 3.48  0.60 SA

activities.

4.1 can maintain order and discipline in the classroom. 3.18  0.59 A

5.1 can give feedback for the improvement of my students’ outputs. 3.40  0.63 SA

OVERALL 3.33  0.53 SA

Note. M = mean. sd = standard deviation. VE = verbal equivalent. SA= strongly agree. A= agree.

Table 3 further demonstrates that teaching performance is strongest in
motivating students and maintaining classroom climate, reinforcing the idea that
adaptability and support systems jointly sustain instructional effectiveness.

The table shows that the student teachers self-reported strong teaching
performance (M = 3.33, SD = 0.53), especially in motivating student
participation (M = 3.48) and creating a conducive classroom environment (M =
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3.33). Managing discipline and providing performance feedback were also rated
positively.

This positive self-assessment aligns with the reciprocal determinism construct
in Social Cognitive Theory, wherein effective teaching performance results from
interactions between personal factors (adaptability), environmental support, and
behavior (teaching actions) (Bandura, 1986). The ability to motivate and engage
students, as well as maintain discipline, reflects socioemotional competencies
essential for teacher effectiveness (Molina et al., 2024).

Moreover, this dovetails with Shulman’s (1987) concept of pedagogical
content knowledge, where competent teachers not only understand content
but also how to convey it effectively and manage the classroom environment.
These findings correspond with Organisation for Economic Co-operation and
Development [OECD] (2019), emphasizing that teacher competence directly
influences learning outcomes.

Nonetheless, given some challenges remain in adaptability and resources, as
shown in prior tables, teaching performance could improve with strengthened
supports and ongoing reflective practice consistent with Constructivist
frameworks (Piaget).

Table 4

Relationship Between Student Teachers Adaptability and Teaching Performance
Variables N M sd r p

Level of Adaptability 40 3.15 0.49 0.760  <0.001

Teaching Performance 40 3.33 0.53

Note. N = number of respondents. M = mean. sd = standard deviation. r = Pearson’s r. p =

probability (Sig.) value.

Finally, Table 4’s regression-based path analysis confirms the mediation
model, showing that support systems significantly channel adaprability into
measurable teaching outcomes.

With a Pearson’s r value of 0.760, the table reflects that there is a moderately
high, positive relationship between the level of adaptability and teaching
performance of the student teachers. A moderately high relationship means
that the level of adaptability of the student teachers has a strong effect on their
teaching performance. On the other hand, a positive relationship implies that
the higher (lower) their level of adaptability, the more (less) performing they
are. Moreover, this relationship is statistically significant (p < 0.05) that suggests
that it is unlikely to be a random occurrence and is likely a genuine effect. This
suggests that the more adaptable student teachers perceive themselves to be, the

300



International Peer Reviewed Journal

higher their teaching performance tends to be.

This strong linkage supports Bandura’s (1986) assertion that adaptability
is a key component of self-efficacy, which directly influences professional
performance. It confirms the prevailing scholarly consensus that adaptable
educators are more effective in managing classroom diversity and challenges
(Munda, 2021; Felisilda et al., 2024).

The result further validates the conceptual framework’s premise that
adaptability is a critical independent variable affecting teaching competence.
It also highlights the practical implication that teacher education programs
should explicitly focus on fostering adaptability through experiential learning,
mentoring, and feedback mechanisms (Chen & Chai, 2023).

Mediation Analysis: The Intervening Role of Support Systems

The core finding of this research is the empirical validation of the Partial
Mediation model, which explains how student teachers resolve classroom
challenges to achieve competence. The relationships are established through three
critical paths: (1) The Internal Engine (Path ¢): Adaprability shows a significant
direct relationship with teaching performance (r=0.760, p < 0.001). This confirms
that internal flexibility is the primary driver of success when facing classroom
stressors. (2) The Mediating Scaffolding (Path b): Support systems function
as a critical mediating link (r = 0.429, p = 0.006). This statistical significance
confirms that Support Systems & Resources serve as the functional mechanism
that stabilizes instructional effectiveness during high-pressure moments. (3)
The Utilization Mechanism (Path a): Grounded in Social Cognitive Theory, the
findings suggest that adaptable individuals possess the self-efficacy to proactively
seek and utilize institutional “scaffolding”. This is supported by the high perceived
effectiveness of guidance from resource teachers and supervisors (M = 3.55).

Because both the direct path from adaptability to performance and the
indirect path through support systems are statistically significant, the relationship
is classified as partial mediation.

These findings demonstrate that teaching competence is a product of
reciprocal determinism, where personal factors (adaptability) and environmental
influences (support systems) interact within a specific context (classroom
challenges) to shape professional behavior. Without the mediating influence of
support systems, the “pedagogical disequilibrium” caused by disruptive behavior
and diverse learner needs would likely hinder the transition from internal
potential to external professional competence. Consequently, support systems
act as the critical mechanism that stabilizes the relationship between a teacher’s
internal resilience and their instructional effectiveness.
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Table 5
Extent to Which Support Systems and Resources Enhance Student Teachers’ Teaching

Performance

Variables N M sd r p
Support System 40 3.23 0.70 0.429 0.006
Teaching Performance 40 3.33 0.53

Note. N = number of respondents. M = mean. sd = standard deviation. r = Pearson’s r. p =

probability (Sig.) value.

Crucially, this discussion extends beyond a simple correlational analysis
to explore the mediating role of support systems. By examining how institutional
and peer resources facilitate the relationship between student teacher adaptability
and performance, the study provides a deeper understanding of the mechanisms
that drive instructional competence in diverse settings.

With a Pearson’s r value of 0.429, the table reflects that there is a moderate,
positive relationship between the support system and teaching performance of
the student teachers. A moderate relationship means that the support system has
a limited effect on their teaching performance. On the other hand, a positive
relationship implies that the more (less) supportive the support system, the more
(less) performing they are. Moreover, this relationship is statistically significant
(p < 0.05) that suggests that it is unlikely to be a random occurrence and is likely
a genuine effect.

The data show a moderate positive correlation between perceived support
systems and teaching performance (r = 0.429, p = 0.006), indicating that better
support is associated with improved teaching competence, though with a less
strong effect than adaptability. This statistical significance confirms that Support
Systems & Resources serve as a functional mediating factor in the framework.
While individual adaptability remains the strongest predictor (r = 0.760), the
support system acts as the active ‘mediating link’ that enables a student teacher’s
internal flexibility to be successfully translated into external teaching performance.
Without these supports, the transition from being an adaptable individual to an
effective classroom performer is less efficient.

This is consistent with literature emphasizing mentorship, peer support,
and faculty guidance as crucial mediators in helping student teachers navigate
challenges and develop professionally (Padillo et al., 2021; Origenes et al., 2024).
Such support enhances self-efficacy beliefs (Bandura, 1986), enabling student
teachers to better adapt and perform.

The moderate relationship suggests that while support systems are influential,
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other factors like individual adaptability and intrinsic motivation also play a
pivotal role. This echoes Molina etal. (2024), who argued for holistic interventions
combining personal competence development with systemic support.

Hence, educational institutions should maintain and continually improve
their support provisions, ensuring accessibility and relevance to bolster teaching
performance effectively.

Table 6
Perceived Effectiveness of Support Systems Among Student Teachers

Statements on Support Systems M sd VE

1. My resource teacher provides me with valuable guidance and support  3.55  0.75 SA
in preparing my lessons to make them more engaging.

2. My supervising instructor offers adequate consultation and feedback. 3.55  0.75 SA

3. My co-teacher interns assist me in planning visual aids/materials to be 3.03 ~ 0.95 A
used in teaching the topic.

4. My co-teacher interns assist me in executing lessons effectively within 2.88  1.14 A
the allocated time.

5. T receive relevant seminars and training from our supervising 3.40  0.84 SA
instructor, enhancing my teaching skills.

6. I have access to institutional support (e.g., counseling, resources) to 2.95  0.93 A
help me manage teaching challenges.

OVERALL 3.23  0.70 A
Note. M = mean. sd = standard deviation. VE = verbal equivalent. SA = strongly agree. A =

agree.

The table shows that the respondents generally agreed (M = 3.23, SD =
0.70) that support services such as guidance from resource teachers, supervising
instructors, co-teacher interns, and seminars help enhance their teaching skills.
The highest ratings were for direct instructional support and feedback from
resource teachers and supervisors (M = 3.55).

These findings corroborate the critical role of a collaborative community of
practice as emphasized in Social Cognitive Theory, where observational learning
and social modeling from mentors significantly develop teaching competencies
(Bandura, 1986). Similarly, Constructivist theory supports that reflective
discourse through mentorship accelerates learning and adapration (Piaget).

The lower but positive ratings for institutional support like counseling (M =
2.95) suggest there is room for improvement in these areas. Alvarez (2020) and
Chen and Chai (2023) highlight that structured professional development and

psychosocial support are essential to sustain teacher well-being and effectiveness
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in diverse settings.

Therefore, enhancing the quality and accessibility of mentorship, peer
collaboration, and institutional resources should remain a key priority for teacher
education programs.

Table 7
Self-Perceived Teaching Performance of Student Teachers
Statements on Teaching Performance M sd VE
1. I can discuss the lesson with concrete examples to my students. 325  0.74 A
2. T can create a classroom environment conducive to learning. 3.33  0.66 SA
3. T can motivate my students to actively participate in classroom 3.48  0.60 SA
activities.
4. T can maintain order and discipline in the classroom. 3.18  0.59 A

5. I can give feedback for the improvement of my students’ outputs. ~ 3.40  0.63 SA
OVERALL 333  0.53 SA

Note. M = mean. sd = standard deviation. VE = verbal equivalent.

This table reinforces the strong agreement from student teachers regarding
their teaching capabilities (M = 3.33, SD = 0.53), particularly in student
engagement and feedback provision.

Such perceptions reflect a positive self-efficacy outlook, which Bandura
(1986) identified as fundamental for sustained performance and professional
growth. The consistency between tables 3 and 7 strengthens the reliability of the
findings on teaching competence, aligning well with the conceptual framework.

However, considering the challenges highlighted earlier, continued reflective
practice and support are needed to transform perceived competence into
consistently effective classroom performance (Shulman, 1987).
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Table 8
Regression-Based Path Analysis for the Mediating Role of Support Systems

Path Relationship Standardized  t-value p-value 95% Bootstrap CI Result
Coefficient (B) (LLCI, ULCI)

Path a: Adaptability 0.512 3.73 <0.05 [0.235, 0.789] Significant

= Support Systems

Path b: Support Systems 0.429 294 0.006 [0.142,0.716]  Significant

— Performance

Path ¢’: Adaprability 0.760 721  <0.001 [0.548,0.972]  Significant

= Performance (Direct)

Indirect Effect: (Path ax b) 0.220 — — [0.084, 0.382] Partial
Mediation

The core objective of this study was to empirically validate the mechanism
through which student teachers achieve instructional competence. While
previous tables established bivariate correlations, Table 8 provides the formal
path-analytical validation of the Partial Mediation model.

To test the mediation framework, a regression-based approach was employed
using the PROCESS Macro (Model 4) with 5,000 bootstrap resamples to derive
bias-corrected 95% confidence intervals. (1) The Predictive Power of Adaptability
(Path a): The analysis confirms that Adaprability (X) is a significant predictor
of Support Systems (M) (B = 0.512, p < 0.05). Grounded in Social Cognitive
Theory, this suggests that student teachers with higher internal flexibility possess
the self-efficacy required to proactively engage with and utilize institutional
“scaffolding”. (2) The Scaffolding Effect (Path b): Support Systems and Resources
(M) significantly predict Teaching Performance (Y) while controlling for the
effects of adaptability (B = 0.429, p = 0.0006). This validates the Constructivist
premise that institutional resources act as the functional mechanism that stabilizes
instructional effectiveness during moments of pedagogical disequilibrium. (3)
Mediation Significance: The Indirect Effect of Adaptability on Performance
through Support Systems was found to be statistically significant ( = 0.220).
Significance is confirmed because the 95% Bias-Corrected Confidence Interval
[0.084, 0.382] does not include zero.

Because the Direct Path (¢’) between Adaptability and Performance remained
significant (8 =0.760, p < 0.001), the relationship is classified as Partial Mediation.
This technical result proves that while internal adaptability is the primary driver
of success, support systems—such as mentorship and faculty guidance—serve
as a critical intervening bridge that operationalizes that internal flexibility into
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external professional competence. Without this mediating influence, the stressors
of the modern classroom would likely hinder the transition from potential to
measurable performance.

For Teacher Education Institutions (TEIs), these findings highlight the
need to formalize adaptability scaffolding through structured mentorship, peer
collaboration, and faculty guidance. Embedding resilience-building activities into
practicum programs can help student teachers manage classroom disequilibrium
more effectively. TEIs should also integrate inclusive education modules and
differentiated instruction workshops to address the most pressing challenges
identified in this study. By institutionalizing these supports, TEIs can transform
adaptability into sustained teaching competence.

To translate findings into practice, Teacher Education Institutions (TEIs)
should develop instructional materials and training modules explicitly designed
around adaptability scaffolding. These could include: (1) Mentorship guides for
faculty supervisors to coach student teachers in resilience-building strategies.
(2) Peer collaboration toolkits that encourage reflective practice and shared
problem-solving among student teachers. (3) Inclusive education modules with
case studies, differentiated instruction strategies, and classroom simulations to
prepare teachers for diverse learners.

The findings of this study have direct relevance for ongoing teacher
education reforms in the Philippines and across ASEAN. By empirically
validating a mediation model, the results underscore the need for policies that
embed adaptability scaffolding into pre-service training. National frameworks
such as CHED Memorandum Orders could integrate structured mentorship,
peer collaboration, and inclusive education modules as mandatory components
of practicum programs. This ensures that adaptability is not left to chance but
systematically cultivated through institutional support.

CONCLUSION

This study examined the challenges faced by student teachers, their
adaptability, and the mediating role of support systems in shaping teaching
performance. Results confirmed that adaptability is the strongest direct
predictor of teaching success, while support systems significantly mediate this
relationship, transforming resilience into competence. These findings highlight
the importance of institutional scaffolding—mentorship, peer collaboration, and
faculty guidance—in stabilizing performance during classroom complexities.

The study’s novelty lies in empirically validating a Partial Mediation Model,
moving beyond correlation to demonstrate how support systems actively channel
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adaptability into measurable teaching outcomes. This contribution offers a
replicable framework for future teacher education research, particularly within
the ASEAN context where inclusive and adaptive teaching remains a pressing
priority.

By acknowledging limitations such as the small sample size and reliance
on self-reports, the study calls for larger, multi-institutional investigations to
strengthen generalizability. Nonetheless, the practical implications are clear:
Teacher Education Institutions should embed adaptability scaffolding into
practicum programs and integrate inclusive education modules to better prepare
student teachers for diverse classrooms.

In sum, this research advances both theory and practice by validating
a mediation model that underscores the critical role of support systems in
enhancing teaching competence.

RECOMMENDATIONS

Based on the empirical findings and the validated partial mediation model,
the following recommendations are proposed:

Institutionalize “Adaptive Scaffolding” Programs. The University of
Baguio and similar Teacher Education Institutions (TEls) should move beyond
traditional orientation and instead implement “Adaptive Scaffolding” workshops.
Since the data shows that Support Systems significantly mediate performance
(B = 0.429), these programs should specifically train student teachers on how
to identify and trigger institutional resources when they encounter pedagogical
disequilibrium.

Strengthen the Mentor-Mentee Feedback Loop (Path A Enhancement).
Because Adaptability predicts the use of Support Systems (f = 0.512), the role
of the Cooperating Teacher (CT) must be redefined. CTs should be trained not
just as evaluators, but as “mediators of flexibility.” They should provide “just-in-
time” feedback that encourages student teachers to pivot their strategies, thereby
strengthening the link between internal resilience and external support.

Develop aDigital Resource Repository for “Pedagogical Disequilibrium”.
The study identified managing disruptive behavior as a primary challenge. To
bolster the mediation effect of support systems, the university should create a
centralized, digital “Problem-Solution” database. This provides the immediate
“scaffolding” (Constructivism) required for a student teacher to adapt their
instruction in real-time, effectively converting their flexibility into high-level
performance.
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Shift Evaluation Rubrics toward “Process-Based” Competence.
Standardized evaluations often focus only on the final output (Performance).
However, given the strong direct effect of Adaprability (8 = 0.760), assessment
tools should be revised to include “Adaptability Indicators.” This rewards student
teachers for their ability to modify lesson plans mid-stream, acknowledging that
internal agency is the primary driver of professional success.

For Future Research: Longitudinal Path Analysis. Future researchers
should conduct longitudinal studies to determine if the mediating role of support
systems changes as student teachers transition into their first year of full-time
employment. Expanding the sample size beyond 40 participants would also allow
for a Multi-Group Analysis (MGA) to sce if these paths differ across various

teaching majors or grade levels.
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